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Introduction 

Priestley College is committed to equality of opportunity for all who learn and work here.  We 
respect and value the diversity of our staff, learners, visitors, contractors, governors and the 
community.  We strive to create a positive working and learning environment where everyone is 
encouraged to meet their full potential.  This commitment is enshrined in our College Mission 
Statement. 
 

THE COLLEGE MISSION 
 

Our mission is to realise potential through inspirational teaching and learning in a wholly 

supportive and caring environment. 

 

We believe that everyone has a right to work or study with an equal chance to succeed and realise 
their potential, free from discrimination or harassment.  Promoting equality is everyone’s 
responsibility and is embedded throughout our Single Equality Scheme and Action Plan.  These 
principles are supported through procedures and training. In 2013/14 the College, in consultation 
with staff, governors and stakeholders developed equality objectives in line with national 
guidelines. 
 

Equality Objectives 
 

This Annual Equality and Diversity Report details the progress we have made in 2014/15 towards 
the Single Equality Scheme Action Plan and the Equality Objectives. 
 

Priestley College’s Equality Objectives:  
1. To update our Key Priorities on an annual basis to enable us to work towards them; 
2. To develop a culture that promotes and celebrates equality and diversity; 
3. To monitor learner performance (according to a range of protected characteristics identified 

by the Equality Act 2010 such as disability, gender and ethnicity) in order to identify and 
address underachievement of any group via targeted, evidence-based strategies; 

4. To pro-actively address all forms of discrimination, harassment and victimisation;   
5. To establish an environment which encourages and enables groups with diverse 

backgrounds and/or conflicting practices/values/interests to foster positive relationships; 
6. To work towards a staff and governor profile that more closely reflects and complements 

the local community; 
7. To ensure that each individual has the opportunity to reach her/his full potential. 

 

College Context 
 

The College has continued to work to close any identified achievement gap or areas of under 
representation. 
 
There has been little change in the gender profile of the College with a 1% increase in female 
learners:  
 

 2010/11 2011/12 2012/13 2013/14 2014/15 

male 45% 44% 46% 45% 44% 

female 55% 56% 54% 55% 56% 

 
The percentage of Black and Minority (BME) learners showed a small increase in 2014/15: 
 

 2010/11 2011/12 2012/13 2013/14 2014/15 

BME 5% 5% 5% 6% 6% 
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The College profile therefore, remains predominantly white at 94% a decrease of 1% on the 
previous year: 
 

 2010/11 2011/12 2012/13 2013/14 2014/15 

White 95% 95% 95% 95% 94% 

 
The number of learners with Learning Difficulties and Disabilities (LLDD) increased to 25% from 
2013/14and increase of 4% from the previous year: 
 

 2010/11 2011/12 2012/13 2013/14 2014/15 

LLDD 15% 16% 16% 21% 25% 

 
Data also indicates that students receiving the disadvantage uplift increased by 1% from 2013/14 
to 26%: 
 

 2010/11 2011/12 2012/13 2013/14 2014/15 

Uplift 28% 25% 24% 25% 26% 

 
During 2014/15 Free School Meals (FSM) entitlement was recorded for the first time in College: 
 

 2014/15 

FSM 77% 

 
Learners’ destination data showed an increase in learners who had positive destinations after 
completing their programme at Priestley.  Positive destinations includes HE, FE, apprenticeships, 
employed, self-employed and Priestley for further study. 
  

 2012/13 2013/14 2014/15 

Positive Destinations 89.4% 92% 96% 

University Entrants 52% 56% 64% 
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Equality Objectives: 
 
3. To monitor learner performance (according to a range of protected characteristics 
 identified by the Equality Act 2010 such as disability, gender and ethnicity) in order to 
 identify and address underachievement of any group via targeted, evidence-based 
 strategies; 
 
7. To ensure that each individual has the opportunity to reach her/his full potential. 
 
Whole College including Adult 
 
Key Developments 
 
Success rates for 16-18 learners declined by 1% from 86% in 13/14 to 85% in 14/15.  19+ learner 
success rates also declined by 1% from 70% in 13/14 to 69% in 14/15. 
 
Success rates for males remained at 86% but females declined by 1% to 85% with a 95% retention 
rate for males, the same as in 13/14 compared to a 1% decline for females from 94% 13/14 to 93% 
in 14/15.  Achievement for males remains at 91% a consistent figure for the last 3 years. 
 
Female achievement remained the same at 92% signifying no notable gap between males and 
females. 
 
A significant improvement was for LLDD with an increase in success rates of 3% from 83% in 
13/14 to 86% in 14/15.  A decline in success rates for no LLDD fell 2% from 87% in 13/14 to 85% 
in 14/15.  This was primarily due to achievement. 
 
The numbers of BME learners increased by 1% to 6% of the College and their success rate 
improved by 1% to 88% in 14/15 compared to 87% in 13/14.  Very high levels of retention at 97% 
support this data.  Achievement for BME remained the same at 91%. 
 
The numbers of widening participation uplift learners increased by 1% 14/15 at 1608 or 26% of the 
cohort.  There was an increase in success rates from 82% in 13/14 to 83% in 14/15.  For students 
receiving no uplift success rates declined by 2% to 86% leaving a gap of 3% between those 
receiving uplift and those who do not.  Achievement and retention has a 2% gap between the 2 
groups. 
 
The success rates for learners receiving a bursary declined by 3% from 84% in 13/14 to 81% in 
14/15.  It remained the same for those learners who do not receive a Bursary, at 87%.  The main 
reason for this was the decline in achievement of these students from 92% in 13/14 to 89% in 
14/15 a gap of 3%, whereas for those without Bursary it remained at 92%, as the last 3 years. 
 
2014/15 data was recorded for Free School Meals (FSM). 
 
The most notable gap is in the FSM data.  12% of learners are in receipt of FSM.  Their success 
rate is 77% a 10% difference from those without FSM. 
 
Retention for FSM was 88% and no FSM 94% a 6% gap and achievement for FSM 87% no FSM 
92% a 5% gap.  This is the first year we have recorded this cohort and it is evident that this is an 
improvement target for the College. 
 
Areas for Improvement 
 
The whole College focus is specifically concerned with: 

 improving retention 

 improving achievement 
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 specifically improving the above for identified cohorts of Bursary, Uplift learners and those 
who are 19+.  It has FSM data for the first time and those students were added to Quay for 
monitoring as it is this identified cohort that the gap needs to be narrowed or removed. 

 
The Curriculum Areas have formulated action plans to tackle their focus and areas for 
development during 2015/16. 
 

Curriculum Area Action 

ICT  To improve the underrepresentation of female learners where there is 
a 2% decline - female 15% male 85%. 

 To improve achievement for 19+ learners. 

English / MFL  To improve retention for learners receiving Bursary and FSM.  
Bursary 85% without 96% to close the FSM 82% without FSM 95% 
gap. 

Sport  To close the 8% gap in success rates for BME learners. 
White 89% BME 81% by improving achievement white 95% BME 
82%. 

Art and Design  To close the retention gap of 15% between those on FSM to those 
without.  FSM 83% without 97%. 

 To close the achievement gap of 1%.  FSM 98% without 99%. 

 To improve retention for learners in receipt of Bursary as there is a 
10% gap.  Bursary 87% without 97%. 

Media and 
Performing Arts 

 To improve Bursary and FSM success rates by improving retention. 
Bursary 84% without 94% 
FSM 83% without 95% 

Science and Maths 
 

 To improve achievement for 16-18 learners, to address the decline for 
male learners 3% and female 7%. 

 To narrow the gap in achievement for LLDD and no LLDD – 4% and 
between white and BME learners (white learner achievement 
declined by 6%)  BME by 3% 

 Address the gap in success rates for uplift learners and no uplift 
learners of 7% by improving achievement and for those on Bursary of 
3% and FSM showing a 1% gap between FSM of 85% and without 
86%. 

Professional 
Studies 

 Improve the decline in success rates for uplift learners 3% decline 
White learners 2% 
Bursary recipients 4% by improving achievement and for FSM 83%  
without 90% 

Health and 
Education 

 Improve the underrepresentation of male learners in the Curriculum 
Area – male 4% female 96% 

 Improve success rates for 16-18 learners specifically females, 
showing a 2% decline. 

 Narrow the gap of 4% between FSM 81% without FSM of 85% 

Humanities  Improve retention and achievement for 16-18 learners, declined by 
1% and 19+ achievement by 19% 

 Female retention declined by 3% 

 Address the decline in retention for no LLDD of 4% and achievement 
of 3% and uplift of 2%, no uplift 3% 
Improved retention will also address the gap for Bursary and FSM 
learners 
7% decline in achievement for Bursary, with 2% decline in retention. 

Adult  Address the decline in success rates for 19+ learners of 15% by 
improving achievement.  LLDD achievement declined by 27% and 
24% for no LLDD.  LLDD 59% no LLDD 65% 
Achievement declined by 24% for uplift and 28% for no uplift. 
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Equality and Diversity in Adult College 2014/15 

For Learners  

 In 14/15, the Adult programme continued to successfully in target learners from the areas of 

the greatest social deprivation in Warrington. The curriculum offer is designed to meet the 

needs of  the most vulnerable members of the Warrington Community with recruitment of 

the target learners facilitated  through the fee remission policy, the range of courses 

offered, and the selection of course venues and locations. 

 Whilst number of actual bodies enrolling onto the Adult programme reduced, recruitment of 

males in 14/15 improved by 10% across the programme. Both the percentage of learners 

with learning difficulties and disabilities and learners receiving uplift funding both dipped.  

 Retention in 14/15 increased by 5% over the whole Adult programme. 

The improvement in retention was equally significant for both male and female learners. 

(Male retention had increased by 7% from 13/14 whilst female retention improved by 5% in 

the same period) 

The number of learners receiving uplift funding decreased from 76 (in 13/14) to 53 (in 

14/15) and notably retention for learners with uplift was significantly poorer than those 

without uplift, (73% uplift compared to 91% with no uplift).  

Retention of uplift learners, and indeed the attendance associated with this cohort, is still a 

concern but it is very much affected by their personal lives and backgrounds (ill health, 

mental ill health, low skills, single parents, abusive situations, unemployment etc.). 

The retention of learners who have learning disabilities and difficulties  had significantly 

improved from 13/14, increasing by 12% and in 14/15 retention of LDD learners was 

significantly better than learners having no learning difficulties and disabilities. 

 Achievement across the whole College programme was significantly reduced. This has 

been partially attributed to the change in the curriculum offer which was necessitated due to 

the withdrawal of mainstream funding for individual maths and English Awards. These small 

chunks of learning were particularly suitable for our most vulnerable adults who benefitted 

from the smaller programmes for a quick “achievement” to boost their confidence before 

moving onto a full functional skills award. The removal of these Awards also contributed to 

issues around retention for this cohort as enrolling and staying on full year courses can be 

daunting for adults who have had poor previous experience with their education or who 

have very poor maths and English skills. 

 Achievement for learners receiving uplift was 8% better than those with no uplift. 

 Links with local community and voluntary sector organisations remain well established and 
enable us to recruit and work with adults from our priority areas.  

 The Adult Curriculum Manager represents the Adult College on the Bewsey and Dallam 
“Back to Work” group coordinated by Warrington Partnership/ Warrington Borough Council. 

 Extension of the family learning curriculum offer to specifically address the needs and 
issues of parents who have English as their second language and their ability to support 
their children in school.  

 Learners with learning difficulties and disabilities are well supported through highly 
differentiated Maths and English classes.  

 Partnerships with local Children’s Centres are strong resulting in good recruitment to a 
Maths and English classes and the Children’s centres providing additional support through 
the provision of a free crèche to all but one class which improves accessibility for parents ( 
a significant number of these are  single parents looking to get back into employment or to 
support their children through school) 
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 Continued representation on the Council’s Lifelong Learning Partnership ensures that our 
learners have access to good progression routes and further courses. 

 A Facebook group entitled Priestley PALS (Part Time Adult Learners) was created to 
facilitate recruitment of target learners by linking with many local and voluntary 
organisations both for advertising purposes and also to display work done in community 
classes. 

 The number of English groups which support non and very poor readers (Entry level 1 or 
Entry level 2) was increased – in both groups, males significantly outnumber the females.  

 The Adult College tutors nominated seven individual learners and two groups for local Adult 
Learners’ Week awards. Three of the individual winners won their overall categories and 
the Orchards Family Learning (EAL) group won a group award. 
 

 Projects we have been involved in 14/15 which have promoted Equality and Diversity are: 

 

- The 6 Book Challenge continued to be popular with both family learning learners and 

learners undertaking English qualifications. 

- The College’s Equality and Diversity Competition “Against the Odds” stimulated a good 

response from adult learners.  

- “Happy Households” project, working with Golden Gates Housing Trust tenants in 

Bewsey and Dallam which aimed to encourage tenants to educate and motivate tenants 

to look after their the homes and their local environment. 

 

Requirements of the Equality Act  

The Equality Act specifies three main areas that need to be developed and actioned through our 
Single Equality Scheme Action Plan and the work we do.  They are: 
 

Equality Objectives: 
 
2. To develop a culture that promotes and celebrates equality and diversity; 
5. To establish an environment which encourages and enables groups with diverse 
 backgrounds and/or conflicting practices/values/interests to foster positive relationships; 
 
To eliminate discrimination  
 
The ethos of the College and its values are part of all College life. It is in this atmosphere of mutual 
respect that the staff and learners work.  
 
Tutorial activities have encouraged discussion and dialogue regarding equality and diversity, and 
have covered cyber bullying, disability awareness, Holocaust Memorial Day and hate crime. Staff 
and learners have followed activities encouraging a signpost system for help and support groups 
locally and nationally. The tutorial activities are placed on Moodle for access through the year by 
tutors and learners.  
 
In line with the Prevent strategy, tutorial activities have been developed to develop and enhance 
British values. 
 
To foster good relations between different individuals and groups  
 
Collaborative events have been organised throughout the year where learners have been able to 
work as ‘buddies’ for other learners to assist with their progress. 
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They have been able to link as student ambassadors showing around prospective students, and 
parents at events such as Open Evenings, Parents’ Evenings, Student Awards Evening and 
Interviews. 
 
The numbers participating in various sporting activities in teams or as individuals, competing in 
district, national and international events.  The learners accessing sport for enjoyment on a short 
term basis plus those in the Panability Football team have enabled a diverse range of participation 
to take place. 
Competitions held throughout tutor groups, debates and challenges, plus learner participation in 
local festivals such as Latchford, Warrington Museum and Stockton Heath have enabled 
interaction between different groups and the wider community.  The Essay Competition held in 
every curriculum area enabled the learners to receive feedback from a number of prestigious 
universities. 
 
Fundraising for charity events and for local and national charities have also been undertaken by 
groups and individual learners, many of them held within the College. 
 
The increased development of employer engagement across the College prepares the learners for 
a worldwide employment market with enhanced links through STEM and individual curriculum area 
initiatives.  Examples of this are the links with Science and Maths with Solway, Art and Design and 
ICT with Barclays, and Public Services with the uniformed services. 
A key focus for staff and students has been the identification and promotion of British values 
through the tutorial programme in line with the Prevent strategy where the pastoral team received 
specific training. 
 
Learners continue to work in teams and groups to produce and perform in Dance, Drama, Music 
and Performance activities where they benefit from strong links with universities such as LIPA. 
 
To promote and celebrate diversity 
 
The campus and development of the Priestley site has continued and there was the chance to 
review and develop signage and accessibility.  Alterations to doors in the Crescent Building and 
access to the LRC has aided accessibility. 
 
Curriculum Areas are displaying posters throughout the College to challenge stereotypes and 
promote events and achievements of our diverse students and ex-students.  Recognition and 
information boards are in place down the Priestly corridor and Crescent entrance. 
 
Some Curriculum Areas have designed their own posters to promote specific role models, avoid 
stereotyping or to encourage the elimination of harassment.  Case studies of previous student 
success from a variety of courses are showcased. 
The Diversity Competition, held by each curriculum area emphasises to staff, learners and visitors 
how equality and diversity is being developed in the College and beyond through links to 
community groups and local charities.  In the Adult community venues the posters are displayed by 
the Adult team. 

 
Diversity Competition 2015 

Humanities Essay Competition marked by Russell Group Universities  
Essays in all Humanities areas will be marked by Russell Group Universities 
and feedback given to students.   

Health and 
Education 

Class debate on:  
‘Are there stereotypical professions with the Education, Health and Social care 
sectors? If so how can we change these stereotypes?’ 
Individual groups to prepare for the debate and these will take place within 
lessons. 
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Art and Design Regus PLC; multinational corporation who have offices in the Cinnamon Park 
Centre near Birchwood. Students to complete artwork to celebrate the diversity 
within the local community and further afield. This also aided the summative 
assessment to 2 units within the year Btec Art and Design. 

Media and 
Performing Arts 

Prizes to be awarded to students who have made an outstanding contribution 
to equality and diversity within the Media and Performing Arts area. 

Adult “Against the Odds…..” 
Many people have achieved extraordinary things which others would have 
thought impossible having to overcome personal injuries and ill health, cultural 
and social barriers. 
They have transformed not only their own lives but also the lives of others. 
Have a go at our “Against the Odds…” quiz, researching some of these 
amazing people and what they have achieved. 

English/MFL English  
English are currently liaising with Warrington Art Gallery to provide identities for 
a diverse range of characters from portraits. Students are writing diary extracts, 
short stories, postcards etc. to uncover the lost identities and 'stories', gaining 
an insight into other cultures and traditions. 
 
MFL  
Olympic Games event 
 

ICT Take a photograph and capture Equality & Diversity within ICT. The 
photograph can be edited with a caption, or just be an original image, 
examples could include using technology across different age  groups, 
genders, using technology to support learning etc. 
 

Professional 
Studies 

Business  
Create a poster/display or presentation to highlight stereotypes in Business 
 
Economics 
Essay question discussing gender difference in pay 
 
Law 
Create a biopic of Cherie Blair QC 
 
Accounting and Finance 
Create a poster to break down stereotypes in Accounting and Finance sector 
 
Travel 
Create a poster to manage socio-cultural impact of tourism 
 
Public Services 
Create a poster to promote careers in the public services to minority groups 

Science and 
Maths 

‘The 2015 Science & Maths Diversity Quiz’ 
20 questions covering Science and Maths around the world, in different 
cultures and religions, male and female. 
Prizes for highest scorers – if equal we will have a draw and give certificates to 
the others. 

Sport  Raising awareness of diversity poster competition 
Students to design a poster that will challenge areas of equality and diversity in 
sport. Prizes for the best 3 posters. 
Community Action Award – prizes to be awarded to the students who complete 
a community volunteering placement and have the greatest impact on a 
minority group  
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Equality Objectives: 
 
5. To establish an environment which encourages and enables groups with diverse 

 backgrounds and/or conflicting practices/values/interests to foster positive relationships; 

7. To ensure that each individual has the opportunity to reach her/his full potential. 

2. To develop a culture that promotes and celebrates equality and diversity; 

 

Community Involvement  

En route to help poorly children 

 
COLLEGE students cycled a combined 480 miles to raise money for two children’s hospitals. 
The 16 young people – who attend Priestley College in Warrington – set off from The Royal 
Manchester Children’s Hospital and cycled to Alder Hey in Liverpool along the Liverpool-East 
Lancashire Road. 
They hope to raise £500 for an RAF appeal that will see presents delivered to the wards this 
Christmas. 
“We were looking for ways to raise the money and thought this was a good way to involve both the 
hospitals,” said Amy Davies, a former pupil at Wade Deacon High School. 
All those taking part are on the Public Services BTEC course at Priestley College and will be 
hoping to match last year’s total of £1,500 when their fundraising efforts are completed. 
They have until December to hit their target when they hand over the money to the RAF who will 
then buy presents for the poorly children. 
Priestley’s students will then wrap hundreds of presents before an RAF helicopter carrying Father 
Christmas lands at the College to collect the gifts and deliver them to the hospitals. 
“We saw what the students did last year and found that very inspiring so we are hoping to do as 
well – if not better – this year,” said Lauren Jones, a former pupil of The Heath. 
All of Priestley’s Public Services students also completed the four-mile run followed by a 20-metre 

abseil that raised funds to buy presents for patients at Alder Hey and Royal Manchester Children’s 

Hospital. 
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Students encouraged to travel green and safe 
 
STUDENTS and staff have received some expert advice on how to safely cycle to Priestley 
College. 
Warrington Borough Council’s Travel Warrington team set up shop outside the College’s Crescent 
Building alongside Doctor Bike who provides affordable cycle maintenance in Warrington. Together 
they offered free bike checks, route advice, skills training and safety equipment. 
“We were at Priestley at the start of the new term to support and encourage staff and students who 
cycle to College,” said a spokesman for the travel team. 
“It was particularly important at this time of year as the days grow shorter and the College 
management was extremely supportive of our efforts.” 
Travel Warrington’s goal is to encourage people to get to work and education in sustainable and 
healthy ways.  
In May 2012 the council was awarded £4.65million from the government’s Local Sustainable 
Transport Fund (LSTF), and the team is funded from this money. 
The purpose of the funding was to support the local economy through promoting greater use of 
sustainable and low carbon transport.  
Priestley College supplies bike racks and lockers for students and staff who cycle in. It also 
supports those who travel into college by bus. 
To find out more about the different ways to travel, how you can save money, get fit and healthy 
and help the environment go to www.warrington.gov.uk/travelwarrington 
 
 
Friends take to airwaves to raise road safety awareness 
 
TWO friends have raised awareness about road safety after one of their pals was in a collision with 
a car. 
Sophie Crisp and Kelsey Gray, both formerly of The Heath but who now study at Priestley College 
in Warrington, were inspired to come up with a campaign after their friend was injured and then lost 
her memory following the incident. 
“It was horrible to see her like that and she couldn’t remember who we were,” said Kelsey, who 
studies Health and Social Care, Photography and Children’s Play, Learning and Development. 
“We wanted to do something to raise awareness and try to make sure a similar thing doesn’t 
happen again.” 
Sophie and Kelsey volunteered to complete a four-week programme with the National Citizen 
Service during their summer holidays including a two-week residential. 
The service is open to all 16 and 17-year-olds and is designed to help them build skills for work 
and life. 
It was during this time their friend was involved in the incident and they were inspired to create a 
radio advert that was broadcast during National Road Safety Week. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.warrington.gov.uk/travelwarrington
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Charity offers helping hand to former student 

 

 
 
 
A COLLEGE charity – set up to support current and former students – is to help a young man work 
with underprivileged children in Peru. 
James Jennion, of Padgate, is to receive £150 from the Priestley Education and Training Trust to 
pay for his flights to South America. 
“I will be organising transportation for the volunteers and coordinating the trip to make sure 
everything runs smoothly,” said James. 
“We will be going to an impoverished area to teach in schools and help the people to change their 
own lives and communities.” 
James, who attended Culcheth High, studied English Language, Business Studies, Economics and 
the Extended Project at Priestley College and achieved an A*, two As and a C. 
He wants to work for the British Council after completing his English degree at the University of 
Leeds, but first will spend seven weeks in Peru helping people in the town of El Porvenir with the 
charity SKIP. 
Matthew Grant, Chairman of the PETT trustees and Principal at Priestley College, said: “We set up 
this charity with the intention of helping current and former students achieve their goals whether 
that be in education or their career. 
“It is great to be able to help James with this good work and hopefully it will also go some way 
towards helping him secure a role at the British Council one day.” 
James added: “Priestley has been very generous to me and I am very grateful of the help I have 
received.” 
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Ex-Priestley student is Young Adult Learner of the Year 

 

 
 
STUDYING at Priestley College put Mohamed Mahyoub on the road to success. 
When he started his A-Levels English was not a strength, but he worked hard to improve his 
language skills with the support of tutors.  
“Not to be philosophical about the impact that was made on my life, but helping someone to 
identify their weaknesses and work on improving them is... what puts young people on the road to 
success,” he said. 
“The English department at Priestley helped me to identify my weakness and work on turning them 
into strengths. My main weakness was not being able to speak, read or write in English properly. I 
received the support I needed to pass my GCSE. 
“When I was at College the only job I had was part-time in a takeaway kitchen, if it wasn’t for 
breaking the English barrier I think I would still be in that job today.” 
Mohamed combined his English GCSE at Priestley with a BTEC in IT, an A-Level in Arabic and an 
AS in Business. 
After college he received unconditional offers from all the universities he applied to in the North 
West and eventually studied at Liverpool John Moores where he secured a 1st with Honours in 
Computer Studies. 
He is now running a limited company in Warrington Town Centre called UKbyte and enjoys giving 
university students work experience to help them develop hard and soft skills. He is also studying a 
PhD in Data Analytic and Artificial Intelligence as well as working as a technical manager at the 
company sponsoring his PhD research. 
As if that didn’t keep him busy enough, Mohamed has started a local community initiative to teach 
Arabic to children who find it difficult to communicate with their relatives and also promotes 
integration and tolerance amongst young people in Warrington. 
“Improving our language skills enhances our communication ability and confidence,” he said. 
“These are the skills I gained at Priestley College. For me, learning and improving my English 
changed me from a ‘village boy’ who lived all of his childhood in a Third World country (Yemen) to 
the man I am today; confident with high ambition. 
“Priestley College provided me with one-to-one support and helped me understand my potential as 
an individual; I never felt left behind. They made me feel special and that I can still go to university 
and have a future like all other students who were born native English speakers.” 
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Solvay helps inspire scientists of the future 

 

 
 
PRIESTLEY teamed up with a leading chemical company to inspire scientists of the future. 
The College invited pupils from Sir Thomas Boteler, St Gregory’s, Cardinal Newman and Beamont 
Collegiate Academy into College to meet experts from Solvay. 
They also discovered what learning is like in a college laboratory and took part in a maths 
challenge. 
Principal Matthew Grant said: “It was an opportunity for us and for the pupils to interact with local 
industry. We hope those who took part will be inspired to pursue science in future either in 
education or in a career.” 
Priestley became the first Sixth Form College in the country to receive STEM-assured status 
putting the college on a list of the UK’s top providers of Education in Science, Technology, 
Engineering and Maths. 
 

 
Students tackle world issues 
 
SIXTY Priestley College students debated world issues at a model UN Conference on Wednesday. 
They were joined by peers from Ashton Sixth Form College to argue on behalf of their nominated 
countries about matters such as the Russia / Ukraine conflict, Palestine and religious freedoms. 
“It was an excellent opportunity for the students to be stretched and challenged by debating some 
heavyweight issues,” said Senior Tutor Mark Salmon. 
Students representing the nations of Jamaica and the Republic of Korea won the overall debates 
as most effective country. 
Michael Moran, formerly of Cardinal Newman Catholic High School, Reece Moore, formerly of The 
Grange, and Duncan Cathie, a former pupil at Golborne High School, were honoured for most 
effective lobbying. 
First years Aoife Goldsmith and Holly Roach won awards for most persuasive speaking in the 
debates. James Ross was commended for his work as a representative of the Republic of Korea.  
Former Priestley student Charlie Brittlebank, who is now studying English at King’s College 
London, returned to college to chair the General Assembly part of the conference which was 
organised by Priestley’s Director of Student Services Fran Evans. 
Those who took part included members of Priestley’s Graduate course, which is designed to 
prepare students for places at Oxford, Cambridge and the Russell Group universities. 
In March they will be attending a national UN Conference in Birmingham when they will put their 
debating skills to the test against other colleges from across the UK. 
“It is a great opportunity to pit their wits and debating skills against others and I am sure they will 
be motivated to continue these discussions away from the conference,” said Mark. 
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Equality Objective: 
 
4. To pro-actively address all forms of discrimination, harassment and victimisation;   
 

Tackling Bullying, Harassment and Discrimination 

In line with the College’s Anti-Bullying and Anti-Harassment Policy and evident in staff and student 

handbooks and through the tutorial programme, bullying, harassment and discrimination are taken 

very seriously and are outlined to students during induction.  Additionally staff challenged prejudice 

and stereotypical views in class and followed up through tutorial discussions – in this way, 

incidents of unintentional discrimination can be addressed informally.  Support staff, through 

awareness, endeavour to develop positive relationships with learners. 

In 2010/11 the College became a Reporting Hate Crime Centre.  This was developed in 
consultation with Cheshire Constabulary.  A presentation was given to learners across the College 
in tutorials.  It was a thought provoking campaign which dealt with high profile bullying and 
harassment cases concerning ’body image’, deprivation, accent and disability. 
 
The emphasis in first year tutorials has been to raise awareness of sexting and e-safety plus 
tackling cyber-bullying.  The Prevent strategy has raised awareness of British values in tutorials.  
The Prevent action plan fosters good relationships with the local police and council. 
 
Governors monitor any cases which are collated by the pastoral senior tutor scheme. 
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Equality Objective: 
 

5. To establish an environment which encourages and enables groups with diverse 
backgrounds and/or conflicting practices/values/interests to foster positive relationships; 

 

Support for Disabled Learners and those with Learning Difficulties  
 
The Study Support Team continues to meet the challenges of supporting the growing numbers of 

students with disability, health or learning difficulties.  Our reputation for making excellent provision 

for students is reflected in the positive comments and feedback from students with a wide range of 

needs and their families, feeder schools and Borough Officers in seeking to secure the admission 

of young people to Priestley. 

The focus for support remains the removal of barriers to access, performance and achievement 

through effective support strategies delivered in a flexible, structured and yet informal style that will 

gently challenge learners to meet their potential.  Study support is not confined to students with 

additional needs although they remain a priority target group – all students have access to the 

support facilities at any time during their College experience. The take up of support in any format 

is from all groups in College, males/females, ethnic minorities, those who have English as an 

additional language, looked after students, students of different sexual orientations, students with 

health issues including mental health issues, students with learning disabilities, those on the 

Autistic Spectrum or with ADHD and those students living with or in very difficult and impacting 

circumstances. 

The on-going development of the QUAY admissions system provided the opportunity to secure the 

more effective identification of learners with additional needs during the Open Evening/Interview 

and Registration processes helping to identify students who need further consultation to determine 

additional support interventions at an early stage. As an integral part of the process students 

requiring Initial Assessment and a diagnostic follow up were identified and took the necessary 

assessments to support the targeting of the most appropriate individual programmes of study 

including GCSE English and Maths as required. 

The newly qualified Specialist Assessors in liaison with the Examinations officers established a 

more structured and effective system of assessment for Examination concessions, recording of 

data and delivery of entitlements. As part of this process Adult provision assessment procedures 

were streamlined and brought into line with the new processes. 

An integral part of the process was the more effective dissemination of information to staff through 

QUAY and the reinforcement of the requirements and expectations for assessment concessions to 

be reflected in the normal way of working for students. 

In preparation for the introduction of the new arrangements for 16-25 students with SEND, training 

was delivered to targeted cohorts including SMT, Governors and staff, particularly those involved 

with High Funded students. The framework of support provision encompassed in the Code of 

Practice was extended to include learners 16-25 for the first time and includes specific statutory 

advices and requirements for FE colleges. College is well placed to meet the requirements for 16-

25 provision. As part of the process the College made its contribution for inclusion on the 

Borough’s Local Offer for SEND. 
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There have been challenges to contend with; 

 Many issues at Borough and national levels – most problematic have been the unrealistic 
time framework for conversions and the cascading of accurate information to young people 
and their Parents 

 Effective implementation will take time however College is well placed to embed and 
achieve expectations for the 16-25 sector at Priestley 

 Staff training has continued with a focus on expectations for all students with SEND in 
terms of classroom provision and tracking through Profiling and planning. 

 The links between Exam concession arrangements and provision in the classroom has 
supported the drive for SEND outcomes 

 Further work on differentiating to secure provision is on-going 
 

Breakdown of Support 2014-15 

 Some 475 students supported during 24,139visits to the Study Support Base;  
 Visits per day in the range 120-194;  
 57 Students made over 100 visits  

 194 specialist assessments were carried out 

 321 students had identified learning difficulties prompting a note on the system 

 265 students with significant learning notes 

 294 had exam concessions 

 732 disclosed a health issue prompting a note on the system 

 174 had a Health Care Plan 

 169 had an Asthma Plan 

 Homeless students were also supported 
 

Sample Range of Disclosed Needs 

 Dyslexia/SpLD 

 Dyspraxia 

 Dyscalculia 

 Processing Issues 

 Irlens 

 ASD/Asperger’s Syndrome 

 Sensory Impairments 

 Mental Health Issues 

 Self-Harm 

 ADHD/ADD/ODD 

 Diabetes 

 Epilepsy 

 Cancer 

There are a significant number of learners with identified needs who also have to deal with one or 

more of the following circumstances: 

 Financial worries- including debt and having to work to support themselves 

 Funds for eating or transport to College but not both 

 Young carer responsibilities 

 Homelessness 

 Sexual orientation issues 

 Non supportive families 

 Looked after child status 

 Impacting cultural issues 
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Provision: 

 In class support- targeted and discreet 

 Study Base facility- Drop in 

 Study Base facility- 1-1 

 ESOL sessions 

 EXOP 

 Sorted 

 Assessments 

 Exam Concessions 

 Health Plans 

 Software 

 Resources 

 Advice and Guidance 

Notable Developments 2014-15: 

 Development of the role within the context of “Teaching and Learning” - working in 
partnership with students and tutors 

 Increased number of Study Support Assistants 

 Consolidating role within the Teaching and Learning teams in classrooms 

 Raising the profile of Study Support Assistants   

 In house/ External Professional Development 

 Networking with local schools and Local Authority Officers  

 Coordinated response to Exams – Access Arrangements 

 Cascading the ‘Role of Support Assistants’ through “Bitesize”  sessions to staff 

 Team training and new responsibilities within the team including BKSB initiative – Annual 
Reviews – Exams – Trips and Visits etc. 

 Study Support Manager appointed to the Borough Resources Panel 

 The team remained committed to professional development and welcomed the 
opportunities to extend the range of knowledge, expertise and skills in order to provide a 
more efficient and effective support provision for learners. 
 

Training included: 

 Using Photoshop, Quark and Prezi Programmes with Students 

 SEND Online training – Changes and Implications 

 Active reading Bitesize 

 Using IT to Support Revision 

 Exam Concessions Training 

 SEND update – Borough 

 BKSB Resources 

 OFSTED expectations 

 QUAY update 

 SAFEGUARDING update 
 

Annual Reviews – process and participation 

A Co-ordinated Annual Review process was piloted in June whereby a 2 week period was set 
aside to maximise opportunities for attendance and compliance.  This proved to be very successful 
and was commended by both Warrington and Halton Reviewing Officers who attended the reviews 
for the process and the paperwork required.  All reviews highlighted achievement, progress and 
progression for High Funded Students and reflected the fact that 100% were expected to progress 
further at Priestley or on to University. 
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High Funded Learners: Case Studies 

Learner A 

STUDENT: – Dyslexia / SpLD 

Support:  

 Full time in class support 

 1 – 1 sessions 

 Supported study time 

 Mentoring                                                                  

Achievements at Priestley: 

 English GCSE @ Grade B 

 Maths GCSE @ Grade C 

 L2 BTEC ICT @ Distinction * 

 L3 BTEC ICT Yr1 @ Distinction * 

 Study Base peer mentoring 

 Winner – Apps for good award (Sponsored by Barclays) 

 Staff interview student panel 

Destination: 

Apprenticeship in Electrical Engineering 

Learner B:  

STUDENT: – Medical Condition 

Support:  

 Support needs increased over time given necessary medical interventions 

 Full time in class support 

 1 – 1 sessions 

 Supported trips and visits 

 Mentoring 

Achievement at Priestley 

 L2 BTEC Public Services @ Distinction (External) 

 A Level Geology @ Grade D 

 A Level Geography @ Grade C 

 A Level Politics @ Grade A 

 A Level Law @ Grade C 

 L1 BTEC Road Safe Awareness – Pass (External) 

 L1 BTEC Aviation Studies – Pass (External) 

 BSC Workplace Hazard Awareness – Pass (External) 

 College Council Member 

 College Council Vice President 

 Student Governor 

 Panability Football – Manager / Captain / Player of the Year 
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 Fund Raising Committee – Clic Sargent 

 Children's / Young Persons Advisory Group 

 AOC Student of the Year Highly Commended 

 College Employee – Student Ambassador Intern 

Learner C: 

STUDENT: – Cerebral Palsy (Mobility and Dexterity) 

Support:  

 Full time in class support 

 1 – 1 sessions 

 Supported trips and visits 

 Mentoring 

 Mobility Support as required 

 Tablet                                                               

Achievements at Priestley: Currently studying 

 Functional Maths 

 AS English Language/Literature combined 

 AS Media 

 L3 Pre Teaching (Primary) 

 Current placement in a Primary School 

Destination: 

To continue onto the second year of her programme with aspirations to be a Primary School 

Teacher 

Learner D: 

STUDENT: – Significant Health Issues 

• Underwent a Heart Transplant aged 4years and has many other related health issues. She 

has no immune system and is profoundly deaf.  

Support: 

• In-class support sessions as required 

• Supported breaks as necessary 

• Support for trips and Visits 

• Base  

Achievements at Priestley: 

• BTEC Law L3  Year 1  - achieved Distinctions 

• BTEC Travel and Tourism L3 Year 1  - achieved Distinctions 

• Has managed to sustain attendance and complete the Year with confidence. 
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Destination: 

• Success in her first year has motivated her and has given her the drive to achieve well this 

year and for the first time to consider a placement at University. She has completed her 

personal statement and is applying to Universities to study Accounts. 

Accessibility 

Full information in accessible formats in regard of accessibility and the availability of support 

provision is available in hard copy, on the College Website, Moodle and Student Quay in the 

College Prospectus at Student Services and the Study Support Base. 

The College is accessible for learners and visitors with disabilities.  There is a car park at the main 
Reception with reserved car park spaces for disabled learners and visitors to the main building, 
next to one of the entrances with a ramp.  Extra space can be provided. 
 

Accessible toilets are on the ground floor in the Priestley Building, on the first floor next to the 
Wicked Café, in the Learning Resource Centre, on both floors of the Crescent Building and the 
Sports Centre. 
 

All of the main buildings have wheelchair access with automatic doors at the main entrance to the 
College. The Crescent Café Bar is on the ground floor (eating and meeting) and there is a lift to the 
Wicked Café recreational area in the Priestley Building. 
 

The Learning Resource Centre has access to ground floor facilities and there is a lift to the first 
floor.  There are lifts to the first floor in the Crescent Building and Priestley Building.  In the Arts 
Centre classes could be moved to downstairs rooms to enable full access.  A lift has now been 
installed in the Arts Centre. 
 

A Personal Emergency Evacuation Plan is generated in consultation with the H&S Officer, for use 
in the event of an emergency.  This is developed on an individual basis as required. 
 

Disclosure 
 

Learners are encouraged to disclose disabilities, learning difficulties and health needs, during 

Interview, Registration and as an integral part of the admissions process. 

Learners are encouraged to disclose any health needs.  We discuss with them what information 
they feel staff need to know and what actions they prefer to be taken in an emergency.  Care Plans 
or Awareness Plans are developed which learners share with tutors.  This is entirely confidential. It 
forms the basis of risk assessments which are developed for learners undertaking residential visits.  
It has also identified learners who may be eligible for exam concessions. 
 

We have extensive links with a number of organisations and professionals such as: 

 Warrington Disability Partnership 

 Warrington Community Health Care (NHS) Trust. 

 RNIB. 

 Visual and Hearing Impairment Advisor. 

 Child and Adolescent Mental Health Services. 

 Educational Psychologists. 

 Schools, other colleges and universities. 
 

Assistive Technology 
 

The use of assistive technology is utilised for individual learners to give learners adapted access to 
the resources available.  In some cases additional resources are purchased to support this.  An 
example is the purchase of a sewing machine that could be operated by a handle rather than a foot 
pedal for a student with a specific difficulty. 

 



22 
 

Learner Satisfaction Rates 
 
The College has a well-established process for monitoring the performance of different groups of 
learners and gauging their satisfaction levels.  Learners’ feedback is sought at induction and end of 
course.  It is undertaken at course level and as a cross College response. 
 
The end of course questionnaire was completed by learners on each individual subject of their 
programme during May/June 2015. 
 
It was collated online using Survey Monkey which allows greater analysis with respect to cohort, 
gender, ethnicity, LLDD and receipt of free school meals.  This proved extremely useful when 
writing the curriculum areas’ and the College SARs. 
 
A five point scale is used where 5 represents very satisfied and 1 very dissatisfied – therefore the 
higher the score the better the response. 
Students can identify themselves as having a leaning difficulty or disability (LLDD) and, for the first 
time, whether they are in receipt of free school meals (FSM). 
 
The questions were:- 
 

 Q1 - The support I have had from my personal tutor  

 Q2 - The advice available about my future career /employment 

 Q3 - The advice about applying for further study  

 Q4 - The help and support available for personal problems  

 Q5 - The communal and social areas of college  

 Q6 - The opportunities to take part in a range of enrichment and social activities  

 Q7 - The learning resource centre 

 Q8 - The number and availability of computers 

 Q9 - Encouraging somebody else to attend the college 

 Q10 – During this year I have had the opportunity to voice my opinions on how things 
can be improved 

 Q11 – During this year at College I have felt safe at all times 

 Q12 – I enjoy college life in general 

 Q13 - My timetable is balanced i.e. I have appropriate breaks 
 
1007 students completed the questionnaire which equates to 51% of the college population. This is 
slightly higher than last year’s completion rate of 50%. As in the previous year the completion rate 
for the 3V2 and IB cohorts was disappointing at 30% and 31% respectively. 
 
95 students used the opportunity given to make a comment (although 16 of the comments stated 
“no” or were not applicable). This equates to 5% of students who completed the questionnaire and 
8% of the total student population. This is a decrease of 8% from the previous year’s figures. 
 
Last year 12 out of 13 questions showed an overall increase from the previous year with all 
questions showing very high scores. This year five questions showed an additional increase; seven 
showed a small decrease and one stayed the same 
 
The questions which increased were:- 
 

 Q3 - The advice about applying for further study (from 4.07 to 4.08) 

 Q5 - The communal and social areas of college (from 3.94 to 3.98) 

 Q8 - The number and availability of computers (from 4.01 to 4.10) 

 Q9 - Encouraging somebody else to attend the college (from 3.88 to 3.93) 

 Q13 - My timetable is balanced i.e. I have appropriate breaks (from 3.79 to 3.83) 
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The seven questions which showed a decrease from the previous year were:- 
 

 Q1 - The support I have had from my personal (from 4.36 to 4.33) 

 Q2 - The advice available about my future career /employment (from 3.96 to 3.91) 

 Q4 - The help and support available for personal problems (from 3.97 to 3.96) 

 Q6 - The opportunities to take part in a range of enrichment and social activities (from 3.80 
to 3.76) 

 Q7 - The learning resource centre (from 4.27 to 4.22) 

 Q10 – During this year I have had the opportunity to voice my opinions on how things can 
be improved (from 3.71 to 3.68) 

 Q11 – During this year at College I have felt safe at all times (from 4.36 to 4.22) 
 
The question that did not change its score was Q12 I enjoy College life in general remaining at 
3.94 
 
The questions with the highest response overall continued to be question 1 (the support from my 
personal tutor [4.33]); question 7 (the learning resource centre [4.22]) and question 11 (feeling safe 
at all times [4.22]).  
 
Overall male students continue to appear to be more content than female students scoring higher 
in all but four questions (Q4 - The help and support available for personal problems; question 7 
(the learning resource centre ; question 8 (the number and availability of computers); question 11 
(feeling safe at all times). This is exactly the same results as last year. 
 
Students who identified themselves as LLDD (52) scored higher than the overall College average 
in 12 out of the 13 questions and significantly higher in three questions:-  
 

 Q4 - The help and support available for personal problems (4.23 compared to 3.96) 

 Q12 – I enjoy college life in general (4.12 compared to 3.94) 

 Q13 - My timetable is balanced i.e. I have appropriate breaks (4.00 compared to 3.83) 
 
Students who identified themselves as being in receipt of free school meals scored similar to the 
whole College average on most questions but scored significantly higher on Q4 The help and 
support available for personal problems (4.08 compared to 3.96) and Q11 During this year at 
College I have felt safe at all times (4.45 compared to 4.22). They also score significantly lower in 
Q10 during this year I have had the opportunity to voice my opinions on how things can be 
improved (3.58 compared to 3.68) 
 
The question with the lowest response of 3.76 was Q6 The opportunities to take part in a range of 
enrichment and social activities. Last year it was Q10 (During this year I have had the opportunity 
to voice my opinions on how things can be improved). The cohort that brought the score down was 
the free school meal students who scored it at 3.70 compared to an average of 3.80 for both males 
and females. Further work has been carried out to see whether further support can be offered to 
increase participation rates of free school meal students and also concerning the timing of events 
(especially when compared to the timings of the Priestley buses). 
 
In terms of gender most questions had similar responses from both genders.   
 
In terms of ethnicity, Asian or Asian British and Chinese learners tended to score more highly than 
the College Average on most, but not on all questions. 
 
Black or black British learners tended to score slightly less highly than the College average on 
most, but not all, questions. 
 

The end of course questionnaire results are reported on in detail in the individual curriculum area 

SARs. Below is a summary of the questions related to equality and diversity 
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Results taken from of end of Course Questionnaire 2014/15 

 

 
Questions 

2015  
College  
Average 

2014 
College  
Average 

I am treated with respect irrespective of my gender, disability or 
background 

 
4.50 

 
4.52 

 

Results taken from Cross College end of year Survey July 2015 

 

 
 
Question 

ALL (1007) (51%) Average 
Satisfaction 
Response  
July 2014 

Male Female LLDD Eth FSM Total 

Opportunity to voice 
opinions 

3.72 3.69 3.73 3.62 3.58 3.68 3.55 

Enjoying College 4.03 3.85 4.12 3.66 3.90 3.94 3.92 

 

Questions 14 to 17 enable the use of Student Quay to be analysed.   

Q14 is concerned with the use of Student Quay by students and it showed a significant increase 

with 100% of students stating that they have viewed Student Quay through the mobile app. Q17 

asked if their parents use Parent Quay, it showed a further decrease from last year and scored a 

lot lower than the College data indicates on Parent Quay usage suggesting that parents do use it 

but the students do not know that they do 

The questions were:- 

 Q14 Have you ever used Student Quay through the mobile app? 
Yes = 100% (84%) No = 0% (12%) 

 Q15 Have you ever shared Student Quay online or via the mobile app with your 
parents/carers? 
Yes = 37% (40%)  No = 63% (56%) 

Females (39%) scored slightly higher than males (35%).  LLDD students scored higher at 50% 

(equal to the previous year). There was also a higher response (50%) with respect to ethnicity. 

 Q16 Have you ever used Student Quay either through the weblink or the student app? 
Yes = 91% (97%)  No = 9% (3%) 

There was no difference in the response with respect to gender. LLDD students scored slightly 

higher at 92%. There was also a higher response with respect to ethnicity (96% compared to 

91%) 

 Q17 Do your parents/carers use Parent Quay? 
Yes = 22% (17%) No = 78% (57%)  

The in house monitoring shows much higher use of Parent Quay than this survey suggests.  

An additional question 18 was added this year to gain information regarding programme choice.      

The students were asked If you were to start your programme again at Priestley, would you chose 

the same subjects/courses? 
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71% of students said yes (with exactly the same response from males and females). See appendix 

2 for details of subjects/courses. 

Students were also asked which three features of Student Quay they found most useful. The top 

three were the same as last year -  timetable information 81% (81% last year); exam timetable 

information 71% (71% last year) and attendance data 73% (69% last year).  

The students were also given the opportunity to record an anonymous written comment about any 

aspect of college life, both positive or negative (all comments are printed as written).  

 

There were many comments of a general positive nature about college (stated as written) 

 I am happy with almost everything that college. It has produced some of the best 
experiences of my life.  

 There are many opportunities for me to develop and apply the skills I have learned  

 I absolutely LOVE chicken joes 

 I made the bestest friend in the whole world. 

 Very impressed with the new table tennis facilities that are available me and my brothers 
love a quick game before lesson in our frees  

 the ping pong tables are the best thing that's ever happened. 

 love it  
 

There were also many positive comments about support for students and the LRC 

 My form tutor was lovely throughout the whole year, she listened to my personal problems 
when I was having a bad day and was always there to support everyone, she gave me 
helpful advice and helped me through exams, she made me feel very comfortable to talk to 
her about anything that was distressing me 

 the LRC has always been a great place to study 

 the learning resource centre is fantastic  

 All the tutors are very helpful and give great advice and support. 

 My form tutor is very helpful and has been great when dealing with personal problems. I 
have found my subject tutors to be really supportive too and I know I could go to them if I 
had any problems.  

 Fantastic help, guidance and support from all of my tutors 

 All teachers have been very supportive 

 I think tutor group is useful if you have a problem 
 

 

The areas receiving the most negative comments were:-  

Social areas and food 

 Fruit should be the same price as chocolate, so that it encourages us to eat 
healthier.  

 Stop spending money on ping pong tables and astro turf  

 variety of food available from both wicked and Crescent Café could do with 
improving (as a vegetarian, it is difficult to maintain a balanced diet from the options 
available) 

 Wider range of food opportunities 

 Cleanliness of Crescent Café 
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Timetable issues – there appeared to be a dichotomy with some students wanting more 

breaks and others wanting less. However there were significantly less timetabling 

comments than in previous years. Students do have the opportunity during the induction 

period to change their timetable if they do have long breaks or too short a time for lunch. 

 Reasonable frees in between subjects NOT 4 hours 

 I have a ridiculous schedule. I have a 3 hour free on Wednesdays, and a 2.5 
hour free on both Thursdays and Fridays al for which I usually have to stay in 
college because I live too far away to go home. It's kind of exhausting and I 
never have enough to do in the breaks so it feels pointless to be in.  

 I would prefer my lesson be after one another so I have more study time.  

 Less Free time  
 

The LRC 

 LRC could be bigger (struggle for computer access towards exam period) 
 

The availability of computers and wifi 

 Non blocked Wifi for social media 

 Only complaint would be Computers need upgrading 

 Better computers  

 Need Unity3D game engine in more computers other than one room.  

 Too many blocked sites, none of the needed software out of class.  
 

Student Quay and the App 

 quay needs to work more frequently through the mobile app as it is very glitchy 
when it does work but it very rarely does work for more than a few days at a time 
this can be very annoying when trying to find out information about exams e.g. seat 
number, candidate number. 

 Fix Priestley Quay mobile app as is very buggy and rarely works  

 Make the application useable on windows phones as it is currently not supported. 
 

Transport issues 

 I feel that transport from Runcorn needs to improve and further help to help fund 
this! For example Cronton have a Halton hopper however there isn't anything 
available for students travelling from Runcorn to Priestley College!  

 

Car parking – this also gained five complaints which is more than last year (3) 

 Expand the student car park as it is far too small. People block you in and if you 
leave it in a street (legally) it gets damaged  

 college car park  

 more car parking spaces needed  

 More car parking spaces 

 More student car parking 
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Some interesting student suggestions/comments including:- 

 Create a leaflet showing extracurricular activities and the times they are on. Organise so 
that it is easier to take part in these activities  

 I think the courses should have been finished earlier in the year than they had for example 
not finishing a course 3 weeks before an exam. 

 More graduate programmes in different blocks Different sporting clubs and classes at more 
regular times/blocks  

 Upgrade the smoking Arena  

 Remove the smoking area.  

 Provide at least another hand dryer in Priestley Building toilets.  

 Better sports activates e.g. Gymnastics  

 Employ a points system so more people who want to learn will be at college whereas the 
people who come to college because they feel like they have to will go to a college that 
may offer a vocational course that may suit their needs. Also, make sure homework isn't set 
in abundance around exams as this will distract from revision for other subjects. Make sure 
that units that were finished in January are visited once a week to keep up the knowledge 
that was gained from this unit.  

 Stop charging £5 for a student ID card  

 more revision sessions towards exam period would be life changing.  

 organisation of the enrichments to Duke of Edinburgh. Only a minority of the students 
receive the emails regarding meetings and walks. I think this needs to change in order 
improve the overall college experience  

 I think form tutors should equally help those who want to go on to further study and those 
who do not. I feel like the focus is more on students who are going to university and there is 
little to no advice for those who do not wish to carry on studying. 

 To have more staff understand the amount of students who suffer with mental health and 
physical health issues. Have the relevant support needed rather than only have one person 
in the college who has to deal with it all in Study Support  

 More availability for help and advice with all problems, especially mental health. Also, more 
advice on future, and less pressure for university.  

 

[Many of these issues are already being addressed] 

And finally ……..         

- Special praise to all of my tutors, Steph Johnson, Dave Cartwright, Kath Marshall, Jacquie 

Hargreaves and when he was here Kev Smith. They have fully supported me with everything I 

have done and a shining light to the college and should be a model on how teachers should teach. 

- Also working with Fran, Matthew, George, Julie and Damien has been incredible to have the 

opportunities to challenge staff and try and change things within college has been an amazing 

experience, this college is really a beacon for exceptional student voice which is optimised by the 

fact we have student governors. I really do feel part of Priestley and hope I have left my stamp on 

everyone here. - Last but certainly not least I need to commend Judith and the Study Support 

Team, they are perhaps the only reason I have managed to survive at college this long, constantly 

supporting and motivating me to achieve my goals. That support network was the reason I came to 

this college and again is a shining beacon to the work this college does for its students its fantastic. 
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Equality Objective:  
 

3. To monitor learner performance (according to a range of protected characteristics identified 
by the Equality Act 2010 such as disability, gender and ethnicity) in order to identify and 
address underachievement of any group via targeted, evidence-based strategies; 

 
Learner Performance Monitoring    
 
The College provides a SAR (Self-Assessment Report) where the performance of different groups 
of learners is analysed.  The performance of different groups of learners was monitored by 
ethnicity, gender, disability and age.  Data on success rates, retention and achievement was 
scrutinised to assess the data and make appropriate responses to the findings.   
 
The Equality and Diversity Committee analysed the data in the first half of the year and then 
subsequently by CMT.  The main patterns that emerged from 2014/15 data is indicated in the 
attached performance data sheets. 
 
The College continued to monitor data, but increased the range of data, broken down by gender, 
ethnicity, age, disability, those receiving uplift and free school meals – indicating social deprivation. 

 

Equality Objectives: 

3. To monitor learner performance (according to a range of protected characteristics identified 

by the Equality Act 2010 such as disability, gender and ethnicity) in order to identify and address 

underachievement of any group via targeted, evidence-based strategies; 

7. To ensure that each individual has the opportunity to reach her/his full potential. 
 

 

Equality and Diversity Data 2014/15 

Age Profile 
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Gender Profile 

 

 

 

Ethnicity 

 

 

     *BME-Black/Minority Ethnicity 
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Learners with Learning Difficulties or Disabilities (LLDD) 
 

 
 
 
 
 
 
 
Widening Participation Uplift 
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Bursary 

 

 

 
 
Free School Meals (FSM) 
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Curriculum Area Targets for Development 2013/14 and Actions for 2014/15 

 
In 2014/15 each Curriculum Area was addressing any identified underperformance or 
underrepresentation by any groups of learners identified in the data.  Each Curriculum Area 
formulated an action plan to tackle their areas for development during the year 2015/16. 
 

Curriculum Area Action / Impact of Action 

Art and Design Action 13/14 

 Staff to have increased awareness of learners with uplift in their 
groups.  Gap for 4 years between uplift and no uplift retention and 
success rates.  Learners targeted at parents’ evenings, workshops 
timetabled to enable work to be completed within the Department. 

 Enrichment offered to challenge the learners and engage them fully 
in learning. 

 Financial assistance offered.  Use Bursary funds etc. 

 Access to Quay for information on FSM learners. 
 

Impact of Actions 14/15 

 Detailed records about why students have left courses available. 

 Uplift data 14/15 success 94% without uplift 94%, an improvement 
of 3% 

 Attendance data for workshops checked and monitored. 

 All uplift learners offered enrichment opportunities. 

 Increased numbers of learners (identified by staff) offered support 
with trips, Bursary, kits etc. 

ICT Action 13/14 

 Continue to closely monitor BTEC performance across all groups via 
centralised Markbook. 

 Ensure additional support sessions and workshops available for all 
learners to complete coursework.  Revision sessions to be 
developed. 

 Monitor projected success rates. 
 

Impact of Actions 14/15 

 Success rate improved for 16-18 learners by 6% 

 Success rate improved for 19+ learners by 5% 

 Little difference (1%) in success rates between male and female 
learners.  Male 95% female 94%, male improved by 6%, female 
improved by 5%. 

 

English / MFL Action 13/14 

 Improve retention and achievement for BME learners as there is a 
3% disparity. 

 MFL to examine exam results by gender, school and GCSE 
average. 

 To carry out focus groups to examine teaching strategies for males. 
 

Impact of Actions 14/15 

 Retention BME learners 95%, Achievement 98% improved by 14%. 

 Review of curriculum texts. 

 Male achievement  97% improved by 6% from 91% 
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Health and 
Education 

Action 13/14 

 To improve LLDD and uplift success rates. 

 To develop additional workshops to support learners directed to it. 

 To monitor data on a weekly basis and discuss at team meetings. 
 

Impact of Actions 14/15 

 Monitoring and targeted support of LLDD and uplift learners has 
resulted in success rates for uplift learners improving by 4% to 82%,  
success rates for LLDD improving by 3% to 87%. 
 
 

Media and  
Performing Arts 

Action 13/14 

 Develop further stretch and challenge activities for learners. 

 Improve retention on all classes through early intervention with 
learners. 
 

Impact of Actions 14/15 

 Retention decreased by 17% for 16-18 females by 3%. 
 
 

Sport Action 13/14 

 Improve success rates by specifically targeting AS PE which has 
impacted on data across the Department. 

 Ensure there is a review and action plan for AS / A2 PE and there 
are regular course team meetings. 

 Improve uplift success rates from 7% below learners with no uplift by 
having early identification of the learners, strategies to develop on 
group profiles and regular monitoring by term.  
 

Impact of Actions 14/15 

 Success rates improved by 1% from 87% to 88%.  Male and female 
success rates improved, male by 2%, female by 1%. 

 Uplift success rates improved by 11%. 
 

Professional 
Studies 

Action 13/14 

 Improve success rates for male learners through active learning and 
AfL. 

 Develop aspirational case studies and role models. 

 Set more challenging target grades to improve achievement and 
monitor more closely via Quay and Markbook. 

Impact of Actions 14/15 

 Male success rates fell by 1% from 84% to 83% due to retention and 
achievement which also fell by 1%. 

Science and 
Maths 

Action 13/14 

 Develop focussed support for uplift learners in GCSE Maths and A 
Level Physics. 

 Identify and target uplift learners by staff to track their progress 
effectively. 

 Continue to monitor and test exam results for male and female 
learners. 
 

Impact of Actions 14/15 

 Uplift success rates remained at 76%.  Male achievement declined 
by 3% and female by 3%. 
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Humanities Action 13/14 

 To include Equality and Diversity analysis by group in Performance 
Management reviews throughout the year. 

 Develop EXOP and support workshops for all learners to optimise 
success rates. 

 To develop stretch and challenge activities throughout the area. 
 

Impact of Actions 14/15 

 Success rates declined by 2%. 

 Retention and achievement declined by 1% 

 LLDD success rates improved by 5%. 
 
 
 

Adult and Skills 
for Life 
 
 
 
 
 
 
 
 

Action 13/14 

 To strengthen induction procedures to improve retention on Maths 
and English courses. 

 Identify and track male achievement. 

 Improve the analysis of groups by ethnicity. 

 Embed employability skills into Maths and English courses to 
facilitate progression into employment. 
 

Impact of Actions 14/15 

 Retention improved from 50% to 100%. 

 Male achievement dipped by 18% from 64% to 82%. 
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Focus for Staff 2014/15 

The poster outlined the key targets for 2014/15 – the College’s challenges to develop the Single 
Equality Scheme Action Plan.  The aim is to develop the points throughout the College, monitored 
by the College Management Team (CMT). 
 

 
 

Equality Objective:  
 

6. To work towards a staff and governor profile that more closely reflects and complements 
the local community; 
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Staff Recruitment and Selection 2014/15 
 
Staff Profile 

Ethnic Group  

The College’s staff profile indicates that 92.72% of staff are White British.  This is consistent with 

the 92.9% figure for Warrington (see table below).  There has however been a marginal increase in 

the latest figures for staff with White/Any other White, Asian, and/or Mixed backgrounds as 

indicated below: 

Year White Brit 
Eng/Wel/ 
Scott/NI 

White/Any other  
White background/ 
White Irish 

Asian/ 
Any other Asian 
background 

Black/Any  
other Black 
background 

Mixed/Any  
other Mixed 
background 

2011-12 95.30% 1.57% 2.19% 0% 0.94% 

2012-13 95.14% 2.13% 1.82% 0% 0.91% 

2013-14 93.83% 2.60% 2.27% 0% 1.30% 

2014-15 92.72% 2.98% 2.32% 0% 1.90% 

 

Although staff from minority ethnic groups continues to be relatively low in the College, and we 

endeavour to ensure our recruitment adverts are well place to reach a wide and inclusive 

audience, our low numbers are however reflective of the ethnic groups of all usual Warrington 

residents as can be seen from the table below, extracted from the 2011 Census Results – People 

and Population Profile – Warrington (warrington.gov.uk).   

Ethnic Group Warrington North West 

White (English / Welsh / Scottish /NI / British) 92.9% 87.1% 

White / Any other White / Irish 3.0% 3.1% 

Asian / Asian British 2.4% 6.2% 

Black/African/Caribbean/Black 0.3% 1.4% 

Mixed/Multiple Ethnic Groups 1.1% 1.6% 

 

Gender 

The % ratio of male to female staff shows little variation and is consistent over the years: 

Year Male  Female  

2011-12 35.74% 64.26% 

2012-13 38.60% 61.40% 

2013-14 37.66% 62.34% 

2014-15 36.09% 63.91% 

 

Disability / Confidential Disclosure 

Latest figures indicate an increase in the number of staff disclosing a medical condition.  This could 

be attributable to the promotion of a culture of openness for staff to disclose information, and to our 

commitment to providing a duty of care to all our employees.   

Year Nil Return / 
Not Disclosed any 
Information 

Disclosed a Disability / 
Equality Act Likely or 
May Apply 

Disclosed a  
Medical Condition 
No Care Plan 

Disclosed a  
Medical Condition 
Care Plan 

2011-12 73.5% 1.9% 20.1% 4.5% 

2012-13 72.9% 3.0% 19.8% 4.3% 

2013-14 76.4% 2.8% 18.7% 2.1% 

2014-15 71.9% 2.6% 23.5% 2.0% 
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Age 

The number of employees over the age of 65+ has increased in 2014-15, comprising Teachers: 1 

female, Business Support: 1 female and 3 male staff, Cleaners: 4 females, and the remaining 11 

females and 5 males being casual part-time staff on variable hours contracts. 

At the other end of the range, there has been an increase in the number of staff aged 16-21 (2 

employed on Internships, the remainder employed as variable hours part-time staff, employed on 

casual contracts.  

Year 16-21 22-30 31-40 41-50 51-60 61-65 65+ 

2011-12 4.08% 13.48% 25.08% 19.12% 23.82% 9.09% 5.33% 

2012-13 3.95% 13.68% 22.49% 20.67% 22.80% 9.42% 6.99% 

2013-14 3.57% 12.01% 22.73% 19.81% 25.32% 9.42% 7.14% 

2014-15 4.64% 10.26% 22.85% 21.19% 24.50% 8.61% 7.95% 

 

Religion and Belief 

Data on Religion and Belief was collected initially in 2011-12, with over 65% of staff not wishing to 

declare, or not returning the information at that time.  An update of this information has not however 

taken place on an annual basis, but it is anticipated that a follow-up request to staff to disclose will be 

actioned during the year.  Data for 12-13, 13-14 and 14-15 figures merely reflect very minor updates 

which have resulted from new staff joining having completed a revised Equality Monitoring form on 

application for a post, or staff leaving our employment during the periods. 

Year Christian Other No Religious Belief Prefer Not to Say/Nil Return 

2011-12 25.08% 1.25% 8.15% 65.52% 

2012-13 28.27% 3.04% 8.21% 60.49% 

2013-14 29.22% 1.95% 8.12% 60.71% 

2014-15 32.12% 2.32% 7.62% 57.95% 

 

Sexual Orientation 

We do not currently collect information from staff on sexual orientation (heterosexual, bisexual, gay 

woman/lesbian, gay man, other, prefer not to say), although we have in Dec-15 amended our 

Equality Monitoring form for job applicants to include this question.   

We will however start to collect information on Sexual Orientation from our staff to enable figures to 

be available for next year’s report. 

 

Flexible Working 

 

A Flexible Working Policy was introduced in Jan-15 to facilitate staff wishing to request a change to 

their contractual arrangements (e.g. to reduce their hours from full-time to part-time, consolidate 

fractional hours into full days, or amend their work pattern).  Up to the end of the 2015 summer 

term, the College was able to accommodate all the requests made (9 Teaching Staff and 3 

Business Support Staff). 

The College continued to support staff requesting leave of absence (e.g. for care of a 

child/dependent, bereavement related, or to attend an event).  Such requests were approved with 

pay, without pay, approved by using time in lieu, or approved as sickness absence, as appropriate. 

Staff took, as in previous years, periods of either maternity or paternity leave during the period.  
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Phased “return to work” arrangements were put in place where recommended by our Occupational 

Health Advisors or a GP, to support those staff returning from long-term sickness absence.   

Pay  

The Sep-14 1% pay award for Teaching Staff and the 1% pay award for Support Staff were agreed 

at national level and were implemented.  The 1% increase was also applied to some hourly rates, 

with a higher percentage increase being applied to the lower rates to bring them in line with 

minimum wage requirements.  The Sep-15 pay award has also now been agreed at national level 

and implemented, i.e. 0.9% for points on the Support Staff scale (but higher that 0.9% for the lower 

points on the scale) and 1% for points on the Teaching Staff structure.  Some hourly rates have 

also increased by 0.9% or 1% as appropriate, bringing all rates equal to or above the minimum 

wage from Apr-16.  

Progression on the salary structure, PSP (Performance Standard Payment) for teaching staff, and 

SSSP (Support Staff Standards Payment) for support staff, continued to be applied for those staff 

meeting the required criteria. 

The JCC (Joint Consultative Committee) met throughout the year to discuss issues relating to staff 

pay and terms and conditions of service.  The Committee was also consulted on a number of staff 

policies and procedures. 

Promotional opportunities to management or transfer posts were advertised to all staff, with 

appointments being offered to the candidate(s) best suited to carry out the role. 

Staff Recruitment and Selection 

External vacancies were advertised on the TES-online (Times Educational Supplement), Universal 

Job Search, and the College website.  A total of 356 applications were received from the 27 posts 

advertised during the period Sep-14 to Aug-15.  90% of applicants provided EO data (89% in the 

previous year). 

The ethnic origin of applicants continues to be predominantly White British, accounting for 79% of 

applications.  Applicants invited for interview were from Irish, Any Other White, White & Black 

African, White & Asian, Asian British: Indian, or Asian British: Pakistani backgrounds. 

The percentage of applications from males has increased over the previous two years, last year by 

1.88%, receiving 47.02% (M) and 52.98% (F). 

We continue to receive applications, interview and appoint across all ages with the highest number 

of applicants and appointments made in the 20-29 age range (14 staff).  Across age ranges 16-19, 

30-39, 40-49 and 50-59, 60-65, (23 staff appointed in total).  

The number of applicants declaring a disability decreased on the previous year; of the 8 

applications received 5 candidates were interviewed (of which 2 were appointed) and 3 did not 

meet the essential criteria.   

From Sep-14 Religion & Belief monitoring was added to the equality opportunities form.  Christian 

and Other (prefer not to say) accounting for the majority of responses.  We also interviewed and 

appointed staff with Muslim, Hindu and Sikh religious beliefs. 
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Governance 
 
During 2014/15 the Governance and Search Committee reviewed the membership of the Full 
Board and Associate Governors on four occasions. Steps were taken to diversify the membership 
of the Board by appointing Governors with Legal, Finance and industrial backgrounds. In addition 
the Governance and Search Committee examined the new Code of Governance and 
recommended its acceptance to the Full Board and it was adopted in June 2015.  
 
The Remuneration and HR Committee examined the staff absence record termly and information 
is presented to enable Governors to track absences authorised or otherwise by the type of 
employee, for example teacher, business support staff, term time only or full year. The Committee 
was also informed and is fully supportive of the steps the College takes to engage with 
occupational health to support those staff facing serious health issues including those that could be 
seen as leading to temporary disability.  
 
In January 2015 a full staff survey was completed and the findings were reported to the 
Remuneration and HR Committee. The Committee was grateful for this report which reflected a 
positive mood across the College.  
 
In February 2015 the Committee received the 2013/14 Staff Equality and Diversity monitoring 
report that breaks down applicants, interviewees and appointments by age, gender, ethnicity and 
for those with a disability. This demonstrated that the College is attracting and appointing from a 
cross section of society. It was pleasing to see for example that 9% of those appointed to posts in 
2013/14 declared that they had a disability.   
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Equality Objective: 
 

1. To update our Key Priorities on an annual basis to enable us to work towards them. 
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Training and Development 

The main focus of professional development during 2014/15 has been for all staff to embed 

equality and diversity in the curriculum.  The context was primarily on planning different aspects of 

teaching and learning: 

 assessment 

 managing resources and materials 

 teaching and learning methods 

 management of the environment 

The embedding of equality and diversity into schemes of learning, lesson plans and group profiles.  

Additional professional development for awareness of: cyber-bullying, hate crime, sexting and use 

or social media, dyslexia, ADHD, ADD and working with students with mental health, have been 

delivered to staff.  The increasing use of legal highs has been a topic discussed in tutorials. 

Curriculum Areas focussed on developing stretch and challenge activities.  Bitesize events 

focussed on sharing good practice between practitioners.  The Teaching and Learning Team 

enabled staff from different curriculum areas to work collaboratively. 

Staff prepared a range of challenging extension activities for learners to develop.  One example is 

the Essay Writing Competition which is assessed by academics at a number of universities. 

Members of the Study Support Team have also delivered Bitesize training on Professional 
Development Days for Teaching and Business Support staff. 

 

 Awareness and support for transgender learners 

 Mental Health - Priestley – an overview 

 Aspergers  

 Safeguarding 

 First Aid – Self Harm 

 Dyslexia  

 The Study Bar  

 

The Prevent strategy and the development of British values has been developed in the College 

with initially the Senior Management Team and Pastoral Team receiving Prevent training.  

Subsequently the tutorial programme has developed a range of activities to develop with learners.  

Staff have been targeted for Prevent training and this is being followed up by the on-line training for 

Channel. 

 

Moving Forward 

1. To continue to embed the Single Equality Scheme and deliver the associated Action Plan in 
line with the Equality Act 
  

2. To identify and develop strategies to address the achievement gaps in identified cohorts  
 

3. To maintain and monitor the Quay Database and ensure it is up-to-date and fully utilised by 
curriculum areas in order to provide accurate information on equality and diversity.  
 

4. To develop proactive curriculum area responses to Equality and Diversity data on an 
ongoing basis for the support and benefits of learners.  
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5. To investigate innovative ideas for development of Study Support provision by liaison with 
Curriculum Managers and Senior Tutors 
  

6. To continue to develop a range of activities to enhance the embedding of equality and 
diversity into all aspects of teaching and learning  

 

7. To develop a range of activities to promote community cohesion across College in 
development of the Prevent strategy. 
 

 

Reporting and Publishing 
 
The Single Equality Scheme Action Plan is updated annually and this report details the progress 
and the key areas for development during the next academic year. 
 
This annual report, with the Single Equality Scheme Action Plan, will be presented to the 
Governing Body in May 2016.  The report will then be put on the College website. 
 
Making Information Accessible 
 
The College remains committed to providing full access to our services and information.  
Publications are available in alternative formats on request. 
 


